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Introduction (cont)

Research

The number of English language learners has grown dramatically over the past 30 years, and the
numbers continue to increase. In the United States alone, English language learners comprise
10.5 percent of the nation’s K-12 enrollment (National Institute of Child Health and Human
Development 2006). There are many English language learners around the world, too. According
to the British Council, by 2010 there could be approximately 2 billion people learning English
(Graddol 2006). By definition, an English language learner is someone who is acquiring English
and has a first language other than English (National Council of Teachers of English 2008).
Depending on where you teach, these students might be referred to as Limited English Proficient
(LEP), English as a Second Language (ESL), English Learner (EL), Culturally and Linguistically
Diverse (CLD), English as a Foreign Language (EFL), or Dual Language Learner (DLL). In this
book, these students will be referred to as English language learners (ELL).

For many teachers, our classrooms look very different today from how they looked 10 years ago.
They are filled with students from a variety of linguistic and culturally diverse backgrounds. We
have the challenge of figuring out how to teach them effectively and providing an environment
where all students can succeed.

Oral language proficiency is the first step in the language learning process. Oral language is
defined as speaking and listening skills. English language learners are able to attain word-level
skills (decoding, word recognition, and spelling) regardless of their oral-language proficiency.
However, an English language learner’s ability to comprehend text and to develop writing skills is
dependent on his or her oral-language proficiency. Therefore, “vocabulary knowledge, listening
comprehension, syntactic skills and the ability to handle meta-linguistic aspects of language,
such as being able to provide the definitions of words, are linked to English reading and writing
proficiency” (August and Shanahan 2006). First-language oral proficiency has a positive impact
on developmental patterns in second-language speech discrimination and production, intra-word
segmentation, and vocabulary. This book provides teachers with a wide variety of activities
needed to help students develop proficiency in English.

Students move through stages of language acquisition as they develop their language proficiency.
Different states call these levels of proficiency by different names, and some states may vary
with their number of levels. However, all students move through the same stages of language
acquisition as they become proficient in English. Teachers should be aware of the distinctive
characteristics that each stage has in order to effectively differentiate to meet students’ needs.
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Introduction (cont)

How to Use This Book
Ready to Use Ideas and Activities

The activities in thi
in this book will h
to improve their Engli ill help teachers provide di i
nglish whil e differentiated id
e they learn. As you are reading througfe1atshgecet’ss’ary for students
activities, remember

that all student

s learn at their o

- ; wn rate itis i

self-confidence as they learn English s, so it is important to build student’s self-estee d
- - m an

in this book inte
. rate langu .
discipli 5 guage arts with othe i
plines can help students learn and retainrr;‘:)kr’éed areas. Making connections between th
: e

The activities i
, are varied to provid
instruction, opportuniti provide students with diffe .
on, nities fo ] ‘ rent learning setti .
are provided. r small-group instruction, partner projgectesm:gg.- BdeSIdes whole-group
, and independent learni
ning

Activity Length

JABCS

Materials

o copies of page 34, one per student

procedure
1. Discuss with students the reading theme they will be learning.
Have a group discussion of what they know about the topic
nd what they would like to know

2. Distribute copies of page 34. Have students write the

reading topic in the center box. For example, if they are

reading stories about adventure, they would write adventure
in the Reading Topic box. Have students fill out their charts
according to the topic. For example, students could place the
2o camping under C and rock climbing under R-

3. Discuss the answers that students wrote in their charts.

--.—.ﬂ Name:

Teacher Tips

o The first time this activity 1 done, provide students with
word or two as examples before they participate.

-

ABCs

3 to) )
tstart wnlfw 1}.2’“ Write the

« This activity can be used as a word wall. Enlarge the activity
sheet so it can be placed in the |assroom as a helpful tool for
better comprehension.

Directio

s Think

of ab

her boxes with words ot g
a

reading (o,

letter sh, pic
own i cacp jornC 0 the center box. il i
- . Fill in the

pifferentiatin: by Proficienc, Level
g by y To differentiate by proficiency

Beginning: Use the whole-group format t© allow students to level, see pp. 11-15 f

hear the discussion. Bloom’s Taxonom: QOr i
Intermediate: Ask students to say some words related to the and pp. 19-24 mrydeI: elsuo"s
topic. examples. =]

Advanced: Ask students ©© defend and support their choices.

Assessment
The following is @ checklist of items 0 informally assess students after they complete this activity.

Students should be able to:

o have a better understanding of the reading theme

o participate in a classroom discussion pertaining to the reading theme
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Introduction (cont)

How to Use This Book (cont,)

The following provides a more detailed overview of the various components of this book and how
to use it most effectively.

Before using the activities in this book, the teacher should know the students’ levels of
proficiency. Schools or districts often assess English language learners to determine this
information. Knowing the students’ levels of proficiency, teachers can make the needed
modifications (see pages 19-24).

Following this guide, there are five examples of the ABCs activity at different proficiency levels
(pages 20-24) that will show you specifically how to incorporate the various levels into the
lesson. The examples follow the exact format that is used throughout the book with all of the
activities. This guide is a walk-through to show you the various components of an activity, as well
as how to properly follow the format for incorporating Bloom’s Taxonomy.

At the beginning of every subject area,
there is an Activities Log page. This page is Activites Log
for teachers to keep a record of when they
taught the activities and what adjustments or
modifications were made. It is always a
good idea to use this log as a reflection. By
doing so, it will allow teachers to keep track
of student progress, as well as to write any
additional modifications that may need to be
made in the future.

e taught and what adjustments or
track of students progress, to make

Activities Notes

ABCs

A Live Book Report

Circle Spelling

Fillin the Squares

Bright Idea

Dissect a Newspaper

Performing Fairy Tales

Sequenced Bookmarks

Study an Author

Three in a Row

Tricky Word Flags

What's the Title?
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IdiomIRICHNEES,

Standards

Grades K-2 (Writing
Standard 8.5;
ELD Standard 3.1)

Grades 3-5 (Writing

Standard 8.6;
ELD Standard 3.1)

I >

Language Objective

Students will use English
to discuss idioms and
then draw pictures that
represent the literal and
figurative meaning of
their idioms.

Learning Objective

Students will learn the
meaning of idioms by
comparing the literal and
figurative meanings.

Teacher Tip

Materials

e copies of page 70, one per student

Activity Length

Approximately
30 minutes

Activity Format

Whole group and
independent

e crayons or markers for each student

Procedure
1.

Discuss the meaning of idiom (a phrase that has a figurative
meaning different from the literal meaning of the individual
words in the phrase).

Give some examples, such as tip of the iceberg, fork in the
road, under the weather, and face the music. Discuss both the
literal and figurative meanings. Have students help create a
list of idioms. Write their responses on the board.

Distribute copies of page 70. Have students draw pictures on
their paper of idioms with the literal meaning in the left box
and the figurative meaning in the right box. Ask students to
write at the bottom of their paper what the idiom means. If
students cannot think of an idiom to draw, have them select
one from the examples.

. When students have finished, ask them to trade drawings and

guess each others” idioms.

e Ask students to create new idiom drawings from a list you have provided. Post students’
drawings on the wall, for other students to guess.

Differentiating by Proficiency Level

Beginning: Allow students to act out their responses. level, see pp. 1
Intermediate: Give students multi-step directions to complete Bloom’s Taxono

the activity.

Advanced: Ask students to draw conclusions about the

drawings and idioms.

Assessment

To differentiate by proﬁciency

1-15 for
my QUestions

and pp. 19_p .
eXamples, 4 for detailed

The following is a checklist of items to informally assess students after they complete this activity.
Students should be able to:

¢ understand figurative language

e practice grammar skills by using idioms correctly

e participate in a classroom discussion pertaining to the definition of idiom
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Idiom Pictures

Directions: Draw the picture of the literal meaning of your idiom in the left box. Draw a picture
of the figurative meaning in the right box. At the bottom, explain what your idiom means.

Literal Meaning Figurative Meaning

70 #50203 —Activities for English Language Learners Across the Curriculum © Shell Education



